The main idea behind this research is to determine prospective teachers' educational beliefs and their views about critical pedagogy. Therefore, the purpose of this research is to analyze the relationship between prospective teachers' educational beliefs and their views about critical pedagogy. In this study, "Educational Beliefs Scale" is used with the "Principals of Critical Pedagogy Scale". Based on the Educational Beliefs Scale, five theories on educational philosophy including: Perennialism, Essentialism, Progressivism, Reconstructionism, and Existentialism are examined. Besides Education System, Functions of School and the Emancipator School dimensions of the Principals of Critical Pedagogy Scale are analyzed. The research is conducted as a survey model study. The sample of the research comprises of 452 last grade undergraduate students from the different departments of Faculty of Education in Muğla Sıtkı Koçman University. Descriptive statistics and Pearson Product Momentum Correlation was applied to the data.
Introduction
Philosophical perspectives and background of an education system may be open to discussion for all times. What should be taught to students? How should the decided curriculum be taught? Why should we teach our children and teenagers? Probably these questions do not have exact answers. So maybe this is one of the reasons of the occurrence of different philosophies of education in time. As Mısırlı (2009, pp. 35-36) states, philosophy of education tries to explain the thoughts, notions and principles that shape education. More profoundly, it examines the theoretical foundations of education and aims to evaluate the practices, needs and weaknesses of education. Considering this point of view, educators use the power of philosophy to question education and after they have a holistic perspective on the main goal of education. According to John Dewey philosophy of education can be explained as below:
"Since education is the process through which the needed transformation may be accomplished and not remain a mere hypothesis as to what is desirable, we reach a justification of the statement that philosophy is the theory of education as a deliberately conducted practice" (2001, p. 387 ).
Thus, it may be inferred that the theory of education leads the practice with the philosophy of education. As a result of involving philosophy in education, there may be found different educational philosophies in the literature (Ergün, 2013, p. 84; Gutek, 2014, p. 2) . But in this research five main educational beliefs, based onand subject based education system with an emphasis on memorization. So, teacher is a key factor of the learning process in schools and they almost should know everything to teach students in a proper way (Ergün, 2013, p. 87; Gutek, 2014, p. 289; Mısırlı, 2009, p. 44; Sönmez, 2015, pp. 97-99) .
The third educational philosophy of the research is Progressivism, which has its roots from pragmatism. Unlike Perennialism, Progressivism suggests that education should constantly reconstruct the experiences of students. So, learning environment should always be arranged according to the needs and interests of the students. Because of this idea, goals of education must be in dynamic change based on the cultural, social and technological developments. This point of view makes students as the center of learning process and teachers are only guides for the students. Therefore, problem solving is the key notion of education according to Progressivism (Cevizci, 2016, pp. 126-130; Ergün, 2013, pp. 85-86; Gutek, 2014, p. 324; Mısırlı, 2009, p. 45; Sönmez, 2015, pp. 111-117) .
Reconstructionism, based upon pragmatism, states that main task of education is to arrange and reshape society continuously. Providing peace and happiness for humanity, achieving to build civilization with socially accepted values and making the world a better place for living are the main goals of education. Hence, education is a tool for creating an ideal society and leading social reforms (Ergün, 2013, p. 87; Gutek, 2014, p. 340; Sönmez, 2015, pp. 117-120) .
The last educational philosophy of the research, Existentialism, aims to teach students that liberty is above all the other things in life. It gives a lot of importance to improving one's individuality and so education should provide this opportunity. Creativity and liberty of a human being must be taken into consideration when arranging learning environments in schools (Gutek, 2014, pp. 135-136; Sönmez, 2015, pp. 150-156) .
As the other main topic of this research, Critical Pedagogy, in other words critical theory of education, needs to be mentioned briefly. Although there is no agreement about who originated Critical Pedagogy (Duncan-Andrade & Morrell, 2008, p. 24) , Paulo Freire, a Brazilian educator, is considered as the "father of Critical Pedagogy" (Kirylo, 2013, p. 49) . So, the basis of Critical Pedagogy is formed by the thoughts of Freire about education. According to him, there are two main approaches to education. One is banking education, which is based on a relationship between teachers who are narrative subjects and students who are listening objects of the learning process. This process of education means that students are some objects to be filled with knowledge and they only get what teachers dictate. In short, the more manageable and adaptable the students are, the better students they become (Freire, 2010, pp. 48-49) .
According to banking education, the teacher teaches because s/he knows everything. Besides the teacher talks instead of students and disciplines the students. If the teacher makes a choice she/he enforces the choice to the students. The teacher chooses the program content and is the subject of the learning process (Freire, 2010, p. 50) . On the other hand, as an antithesis to banking education, problem-posing education sees people as conscious human beings. So, the people are in the process of becoming liberated through cognitive acts, not the transformation of information (Freire, 2010, p. 56) .
With these basic ideas in mind, Critical Pedagogy is considered as a praxis. So as a praxis, Critical Pedagogy cannot be still. It is always in a dynamic process of theorizing practice and practicing theory because it involves an evolving working relationship between theory and practice. This relationship must always be in progress because one without the other does not amount to praxis (Monchinski, 2008, p. 1) . So, this back-and-forth dialectical process must be kept in mind while mentioning about Critical Pedagogy.
Other than Freire, there are many scholars who contribute to Critical Pedagogy literature such as Michael Apple, Antonia Darder, Henry Giroux, Antonio Gramsci, Ivan Illich, Joe L. Kincheloe, Peter McLaren and many others (Duncan-Andrade & Morrell, 2008, p. 23; Kirylo, 2013) . So, all these critical pedagogues have their own definition and view of Critical Pedagogy although they have some similarities inevitably. As Monchinski (2008, p. 2) (Kincheloe, 2008, p. 7) . So, it is useful to include different definitions of Critical Pedagogy from different pedagogues to understand better what Critical Pedagogy is.
Literally, Critical Pedagogy is a concept that argues problems of education and education system itself. The purpose of Critical Pedagogy is to signal how questions of audience, voice, power and evaluation actively work to construct schools into an environment where teachers and students can question the relationship between theory and practice, critical analysis and common sense, learning and social change. In this way Critical Pedagogy illuminates relationships among knowledge, authority and power (Giroux, 2013) . It also examines schools in their historical context and accepts schools as part of the existing social and political environment. Thus, this characterizes schools for living in a class dominant society. Thus, Critical Pedagogy creates important opposing ideas to the positivistic, ahistorical, and depoliticized analysis by both liberal and conservative critics of schooling (McLaren, 2011, p. 273) . Finally, Kincheloe (2008, p. 8) states some main characteristics of Critical Pedagogy. Basically, Critical Pedagogy is constructed on the belief that education is inherently political and it dedicates itself to the alleviation of human suffering.
According to Critical Pedagogy, the curriculum represents more than a program of study and classroom text. So critical educational theorists are concerned with outcomes of the curriculum in favor of dominant groups (McLaren, 2011, p. 312) . So, every curriculum has its own philosophy behind and it is shaped with this philosophy. This idea makes critical educational theorists think on the practices of the curriculum according to the educational philosophies. Considering the literature available, it is seen that there is a reasonable amount of research on both educational beliefs (Alkın-Şahin, Tunca, & Ulubey, 2014; Altınkurt, Yılmaz, & Oğuz, 2012; Biçer, Er, & Özer, 2013; Çoban, 2004; Doğanay & Sarı, 2003; Duman, 2008; Hermans, Tondeur, van Braak, & Valcke, 2008; Ilgaz, Bülbül, & Çuhadar, 2013; Minor, Onwuegbuzie, Witcher, & James, 2002; Oğuz, Altınkurt, Yılmaz, & Hatipoğlu, 2014; Yılmaz, Altınkurt, & Çokluk, 2011; Yılmaz & Tosun, 2013) and views about/principles of Critical Pedagogy (McLaren, Martin, Farahmandpur, & Jaramillo, 2004; Yılmaz, 2009; with different variables and subjects in higher education. It is also possible to find many researches on critical thinking skills/levels of prospective teachers (Alkın-Şahin et al., 2014; Alper, 2010; Beşoluk & Önder, 2010; Can & Kaymakçı, 2015; Çiçek-Sağlam & Büyükuysal, 2013; Ekinci & Aybek, 2010; Emir, 2012; Kartal, 2012; Korkmaz, 2009; Tümkaya, 2011) but the researchers could not find sufficient research on relationship between educational beliefs and the principles of Critical Pedagogy. As a result, this motivation led the researchers doing this research on prospective teachers as one day they will teach in schools and what they believe or base their ideas about teaching is crucial for students.
Method
In the light of the literature, the main problem of the research is to understand the relationship between educational philosophies and Critical Pedagogy. Educational beliefs, which are shaped by the educational philosophies behind the curriculum, are used to understand the relationship between these two variables. So, with this purpose the research asks these main questions; 1) How is prospective teachers' level of agreement to educational beliefs and the principles of Critical Pedagogy?
2) Is there a correlation between prospective teachers' educational beliefs (Perennialism, Essentialism, Progressivism, Reconstructionism and Existentialism) and their views about the principles of Critical Pedagogy (Functions of Schools, Education System and Emancipator School)?
The research is designed as a general survey model research. The purpose of the research is to determine if educational philosophies like Perennialism, Essentialism, Progressivism, Reconstructionism and Existentialism are correlated with prospective teachers' views about critical pedagogy. It is possible to state that there are not many researches that examine these variables together.
Based on the prior studies and researches, it is expected that a tendency to Progressivism, Reconstructionism and Existentialism as educational philosophies would be positively related to the views about critical pedagogy. Especially, the researchers expect that beliefs about Existentialism would be a strongly correlated with the principles of Critical Pedagogy. On the other hand, it is expected that beliefs about Perennialism and Essentialism may be negatively related to views about critical pedagogy. 
Participant Characteristics

Measures
In this research two main scales were used to collect the data. "Educational Belief Scale" was used to determine prospective teachers' tendencies toward educational philosophies. Besides "The Principles of Critical Pedagogy Scale" was used to determine prospective teachers' views about critical pedagogy. These scales were applied to participants by choosing the classes randomly. The participants were asked whether they wanted to volunteer for taking a part in the research. The features of the scales are as follows:
The Principles of Critical Pedagogy Scale (PCPS): The scale was developed by Yılmaz (2009) which aims to evaluate teachers' and prospective teachers' views about critical pedagogy. It is a five Likert-type (from "1: I certainly disagree" to "5: I certainly agree") scale. It consists of thirty-one items in total and has three subscales which are "Education System (15 items)", "Functions of schools (11 items)" and "Emancipator School (5 items)". It also has nine reversed items within the subscales. The Cronbach Alpha coefficient of the total scale is .75, while the values for "Education System Subscale", "Functions of Schools Subscale" and "Emancipator School Subscale" are respectively .88, .78 and .61. The score range of the total scale is 31-155 and higher scores from the scale indicate that to what extent the participants agree with the Principles of Critical Pedagogy. According to the construct validity results, factor loads of the scale items range between .31 and .80. The total explained variance by the scale is 40% (Yılmaz, 2009) . The Cronbach Alpha coefficients of the total scale and subscales are as follows: "Total Scale of Principles of Critical Pedagogy: .66", "Education System: .75", "Functions of Schools: .70" and "Emancipator School: .60".
Educational Belief Scale (EBS):
The scale was developed by Yılmaz, Altınkurt and Çokluk (2011) . The main purpose of the scale is to determine educational beliefs of teachers and prospective teachers. It is a five Likert type scale (from "1: I totally disagree" to "5: I totally agree") and consists of 40 items in total. The scale has five subscales which are "Perennialism (8 items)", "Essentialism (5 items)", "Progressivism (13 items)", "Reconstructionism (7 items)" and "Existentialism (7 items)" and there are no reversed items in the scale. The Cronbach Alpha coefficients of the subscales are stated as follows: "Perennialism: .70", "Essentialism: .70", "Progressivism: .91", "Reconstructionism: .81" and "Existentialism: .89". Item factor loadings of the scale range from .42 to .74, corrected item-total correlations between .22 and .90. A variance of approximately 50% is explained when by the sum of five different factors . The Cronbach Alpha coefficients of Perennialism, Essentialism, Progressivism, Reconstructionism and Existentialism subscales for this research are respectively .63, .77, .79, .70 and .83.
Results
The data collected for the research was analyzed with the help of SPSS 19.00 (Statistical Program for Social Sciences). Prior to analysis, the data collected from the questionnaires of seven students were eliminated from the analysis, because they had missing data. Histogram and normality assumptions were examined and found to be satisfactory. Skewness and Kurtosis values of the data were acceptable and are found as shown in Table 1 . These analyses were applied to the data to understand the feasibility of the data for further analyses. For the analysis of the data, Pearson Product-Momentum Correlations matrix was used. The findings of the research are revealed respectively according to the research questions. First, Additionally, the participants mostly state "Moderately agree" with the sub-scales like the education system ( =48.92, S=8.70) and the functions of schools ( =33.45, S=5.96). This situation is the same with the principles of Critical Pedagogy total score ( =102.70, S=12.34) while they state that they just "Agree" with the emancipator school sub-scale ( =20.33, S=2.89). 
Discussion
One of the two main purposes of the current study were to determine prospective teachers' views about the principles of Critical Pedagogy along with to understand how prospective teachers' educational beliefs were. The other main purpose was to determine if prospective teachers' educational beliefs (Perennialism, Essentialism, Progressivism, Reconstructionism and Existentialism) are correlated with their views about the principles of Critical Pedagogy (functions of schools, education system and emancipator school). Results are presented below according to the main purposes of the research by discussing with related literature.
The results of the study show that participants are tended to agree with educational beliefs within different philosophical perspectives such as Perennialism, Progressivism, Reconstructionism and Existentialism. This result shows similarity with some researches in the related literature (Altınkurt et al., 2012; Biçer et al., 2013; Çoban, 2004; Doğanay & Sarı, 2003; Duman, 2008; Yılmaz & Tosun, 2013) . On the other hand, only Essentialism seems to be non-preferred by the participants as there may be found similar results because some researches state that Essentialism is the least preferred educational belief amongst others (Alkın-Şahin et al., 2014; Altınkurt et al., 2012; Biçer et al., 2013; Ilgaz et al., 2013; Oğuz et al., 2014; Yılmaz & Tosun, 2013) .
Perennialism and Essentialism are considered as classic educational philosophies while the others are called contemporary (Ergün, 2013; Mısırlı, 2009; Tuncel, 2004) . So it is expected that the participants would show a tendency to agree with contemporary philosophies of education. As Ilgaz, Bülbül, and Çuhadar (2013) state that prospective teachers' educational philosophies tend to be mostly contemporary ones. Besides more contemporary teacher beliefs about the practice of teaching provides more constructivist practices in the classroom and this may help to build more contemporary implications in education (Hermans et al., 2008) . But according to results, Perennialism is one the educational philosophies that students tend to agree with. Actually, some researchers found that prospective teachers tend to agree with Perennialism on a high level (Biçer et al., 2013) . This distribution between the educational beliefs may be interpreted as an impact of participants' educational backgrounds, arising from their different learning experiences because educational beliefs are based on educational philosophies which are considered as one's systematic ideas and conceptions that orients educational practices. Besides, implied ideas and conceptions are shaped by many variables such as with whom the students study, what readings they had done before, by whom they were raised and many other factors. As Minor, Onwuegbuzie, Witcher, and James (2002) state, educational beliefs of teachers may have a gender and cultural context. So, it an important factor on identifying teachers' beliefs.
As another result, participants "moderately agree" with the principles of Critical Pedagogy. They also moderately agree with the principle of education system, the principle of functions of the school. But when it comes to the principle of emancipator school participants tend to show an above moderate agreement with emancipatory characteristics of schools. So, it is possible to state that participants think of schools as the places where students are emancipated. This result shows some similarities with the study of Yılmaz (2009) which has a different sample, conducted with teacher elementary school teachers. According to Yılmaz (2009) teachers mostly agree with functions of schools sub-scale, but in this research we found that prospective teachers mostly agree with the emancipator school sub-scale and this may be because of the differences between samples of the researches.
According to the results, Perennialism, Essentialism and Reconstructionism are correlated with the principles of Critical Pedagogy. This result is a surprising one for the researchers because Essentialism and Perennialism considered as a conventional philosophy, but they are found to be related with students' views of Critical Pedagogy. As stated before, the other contemporary philosophies like Progressivism and Existentialism were expected to be related with Critical Pedagogy as they emphasize more emancipating ideas. According to some researches critical thinking levels of prospective teachers are on a moderate level (Alper, 2010; Beşoluk & Önder, 2010; Korkmaz, 2009) . This means that prospective teachers are not weak, but they are not strong on critical thinking skills either. So this finding on critical thinking may be linked to the views about the principle of Critical Pedagogy. In addition, Kartal (2012) indicates that prospective teachers' critical thinking skills are above moderate while the opposite is stated by Can and Kaymakçı (2015) and Alkın-Şahin, Tunca, and Ulubey (2014) as they say that critical thinking tendencies of prospective teachers are low.
As it is seen there some opposite researches on prospective teachers' tendencies about critical thinking. This may result from the cultural differences mentioned above. These differences are called as obstacles on critical thinking and "the traditional approach to education" or "the ongoing practice of rote learning" are regarded as the main obstacles to critical thinking (Çiçek-Sağlam & Büyükuysal, 2013) . So, removing these obstacles is considered as one of the main solutions for the positive futures of the teachers. Students should graduate having the skill of critical thinking before becoming a teacher (Emir, 2012) . There are some suggestions on the acquisition of critical thinking skills, like every faculty of education in Turkey should put critical thinking courses at every department that trains prospective teachers (Ekinci & Aybek, 2010) because it is stated that there is a positive relationship between academic success and critical thinking skills (Tümkaya, 2011) . Even these suggestions on Critical Pedagogy may help prospective teachers gain critical thinking skills or not, but probably it would help them to gain different perspectives on education and thus they would be able to construct an eclectic philosophy of education, which is considered to be more beneficial and practical. Finally, for the principle of education system is correlated with Reconstructionism as expected, but on a really low level. This result can be related to the findings of Hermans, Tondeur, van Braak, and Valcke (2008) as they suggest that constructivist teacher beliefs about the practice of teaching are strongly related with an innovative classroom. In addition to this, there is a low level and positive relationship between Reconstructionism and critical thinking skills of prospective teachers (Alkın-Şahin et al., 2014). So, this low level connection is considered as normal.
Some recommendations in the interest of researchers are as follows: (1) Prospective teachers agree with educational beliefs. This makes us think that critical thinking abilities causes them to agree with educational beliefs. However, research results show us, even though prospective teachers highly accept educational beliefs, their levels of views about Critical Pedagogy are moderate. Based on this result, further researches should be made deeply within focus groups, interview methods, etc. After all we may have a deeper information about the issue. Thus, researchers can know deeply what needs to be done to improve prospective teachers' positive views about principles of Critical Pedagogy. So, researchers can understand more clearly why prospective teachers agree with different philosophical perspectives. (2) A holistic approach, such as researches on academic stuff in universities and researches on any fields of educational practices, would enlighten how to improve views about principles of Critical Pedagogy.
Recommendations for practitioners are as follows: (1) Prospective teachers' tendencies to Critical Pedagogy approach is not satisfactory in this research and many other researches. This result needs to be paid attention while structuring politics of education. (2) More opportunities may be created within the curriculum with an aim of improving Critical Pedagogy perspectives of prospective teachers. So, Critical Pedagogy may have its emphasized place during in service training.
Although the sample of this research may be considered as strong, collecting data process was conducted only in Muğla Sıtkı Koçman University, Faculty of Education. This is considered as a limitation for this research. Conducting a similar research on different samples will enrich the literature of educational beliefs and critical pedagogy on prospective teachers.
